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ABSTRACT 

This handbook is primarily designed for Graduate 
Teaching Assistants (GTAs) , Instructional Assistants (IAs) and 
Teacher Trainees (TTs) in the Department of Near Eastern Studies 
(NES) , Fornerly Department of Near Eastern Languages and Literatures, 
at the University of Michigan. The contents of the Handbook, however, 
can be of service to all teacher training programs in the United 
States and abroad. The Handbook consists of two parts. Part I 
contains policies and regulations relating to the appointments and 
responsibilities of GTAs and IAs and the relationships between them 
and supervising course instructors. Part II provides useful 
information needed for basic orientation and training of prospective 
language teachers, regardless of their language specialization. Of 
special interest are: outlines of NES Methods Course; sample lesson 
plans, based on actual classroom teaching, demonstrating various 
teaching techniques; sample tests; samples of GTA evaluation report 
and NES course evaluation; some observations derived from NES Teacher 
Training Seminars and video-tape demonstrations for prospective 
language teachers. At the end of Part II, a reading list, arranged 
alphabetically by author and subject matter and relating to language 
learning and teaching, is provided. (Author) 
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INT RODL CTION 



T Handbook 1= > PnmanU designed for Graduate reaching Assistant* 
(GTAs) and Instructional Assistants (lAs) in the Department of Near Eastern 
Languages «nd Literatures (NELL). It consists of two parts. Part I in- 
cludes policies and regulations relating to GTA/IA appointment*. It should 
be made clear that no pohev herein may contravene established College or 
tmversity regulations. Part II provides useful information needed for basic 
orientation and training of prospective teachers in NELL, At the end of 
Part II, a reading list is provided so that Graduate Teaching Assistants 
Teacher Trainees and Student Teachers may read further according to then 
own particular needs and demands.. 

Special thanks a-e due to the following for their participation ana help 
in the preparation of this Handbook:- members of the NELL Teacher Train- 
ing Committee (Dr, Gene Schramm, M r s. : Sabahat Turn. Mr. Qded Borowski 
and Mr. David Peterson); Dr, Edna Coffin, who contributed so much in re- 
vising Part I which her GTA/IA Committee prepared last vear, M - Ziona 
Kopelovich and \tr. Richard Marrash who provided help in collect* r anrl 
arranging some of the materials,; Dr. Ernest N. McCarus who offered 
valuable comments on various aspects of the Handbook Mrs. Carol vn Cowan 
who typed the final copy for the printer;, and all our colleagues and" GTAs 
who contributed direc'iy or indirectly to this Handboo*. 

The Department of Near Eastern Languages and Literatures appreciates 
the grant from the Danforth Foundation Fund which made possible the printing 
of this Handbook. 



Ma r 19? 3 Raji M. Rammun> 

Chairman 

Teacher Tnmng Committee 
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I. GRADUATE TEACHING ASSISTANTS AND INS rRl'CTIONAL ASSISTANTS: 
POLICIES AND REGULATIONS. 

The following guidelines have been designed to ensure complete under- 
standing of the policies and regulations established by the Department of 
Near Eastern Languages and Literatures (NELL) in relation to Graduate 
Teaching Assistants {GTAs) and Instructional Assistants(IAs) employed by 
the Department. These policies and regulations shall be made known to 
candidates for the positions of GTA or IA at the time appointments are 
offered.: 

A. ; GRADUATE TEACHING ASSISTANTS 
K ; Qualifications. 

a. GTA shall preferably be a graduate student in NELL or Linguis- 
tics.' 

b. ; Preference shall be given to candidates with cither a good re- 

cord of teaching experience or satisfactory completion of the 
department's methods course (\ELL 805)-: 

c. In exceptional cases graduate students with outstanding back- 
ground and/or qualifications may be considered even if they 
do not fit into the first two categories. 

d. : Adequate mastery of both the target language and English is 

required.: 

2., Terms of Employme, . : 

a. . There are three levels of Graduate Teaching Assistant-- I, : II 

and III. As a rule, initial appointments will be made in 
Level I.: Appointments to Levels II and U\ constitute a pro- 
motion based on judgment of excellence., 

b. Initial appointments will be made on the semester basis.- 

c. Second-year appointments mav be made for th< academic \car. 

d. : Promotions to Levels II and III Graduate Teaching Assistant 

status shall be made upon recommendation by the NPJLL 
Teacher Training Committee, and will depend on the following: 

(1) Clear evidence of superior performance and promise as a 
reflected by a formal process of evaluation;- 
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(2) Good scholastic standing as a graduate student; 

(3) Evidence of continuous progress toward the Ph.D. 
degree at, at least, the normal rate for the depart- 
ment; 

(4) Promotion to Level II requires that the individual 
should have served successfully for at least two terms 
as a GTA in the previous rank; GTAs promoted to 
this level are expected to assume more responsibility 
than Level I GTAs; 

(5) Promotion to Level III should be reserved for GTAs 
who have demonstrated outstanding and commendable 
teaching performance and progress toward degree and 
are given responsibility for teaching courses in NELL 
under the supervision of a faculty member; 

(6) In certain instances, and on the recommendation of the 
committee, an individual who is especially well quali- 
fied may be appointed to either rank, even though he/ 
she has served as a GTA for somewhat less than the 
amount of time stated in (4), or has not yet served. 

e. GTAs should adjust their study schedule according to 
teaching responsibilities. The sum total of hours spent 
in active teaching an studying (course work) shall be re- 
stricted to a minimum of nine (9) hours (6 hours of course 
work and 3 hours of contact in teaching) and a maximum 

of fifteen (15) hours (6 hours ot course work and 9 hours 
of contact in teaching). 

f. . Service as a GTA at whatever level(b) will ordinarily not 

extend beyond five calendar years. 

3. Procedures of Employment. 

a. Positions for GTA shall be advertised and written appli- 
cations will be received. The applicant will submit a 
brief resume of pertinmt experience, the most up-to-date 
copy of his transcript and will request three letters of 
recommendation to be sent to the Department . 

b. The Committee will review the final list of GTA candidates 
and screen out those who fail to meet departmental stan- 
dards; the names of the eligible candidates and some 
background information shall be provided to the members 
of the NELL faculty for their comments and recommenda- 
tions. The final selection will be made by the course 
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mstructor with the approval of the Teacher Training Committee 
and the Department Chairman-. 

c. A standard letter specifying terms of employment shall be sent 
to G T A before final hiring, preferably by April 1 of the pre- 
ceding Spring. GTA's response to this letter is required 
within a period of fifteen (15) days following the date of the 
appointment offer. 

4. Remuneration. 

The salary fractions of GTA 3 are determined hy contact hours and 
level of responsibility for sections taught. The snlarv scale is 
determined by the College of Literature, science and the Arts. : 



The time norm for GTA appoint ..ents is baxvl on a 40-hour work 
week for a full-time appointment., According the time norm for 
a half-time appointment (six contact hours) is approximately 
twenty (20) hours per week on the average for all assigned duties, 
including all phases of the activit\ . 

5. Privileges., 

a. : GTAs are considered members of the ^taff, jnj as such are 

entitled to staff benefits and privileges as established hy 
t'niver-ity policy . : 

b. GTAs may serve on departmental i ommittees as deemed appro- 
priate by the department chairman and the I racher Training 
Committee.- 

6. Responsibilities, 

The principal responsibilities of the f.TA -.hall he as follows:. 

a. To teach language classes cither in collaboration with he 
Course Instructor (CD or classes under his supervision^ 
GTAs are responsible for full cooperation with Cls. The* 
degree of supervision will depend on the degree of qualifi- 
cations of GTA.. 



Full Time 
3/4 time 
1/2 time 
1/4 time 



12 contact hours 

0 contact hours 

6 contat t hours 

3 contat t hours 
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b. . To prepare supplementary teaching materials and implement 

class procedures as necessary and appropriate. CT^Vs are 
expected to be qualified to teach in their field of specializa- 
tion; the more qualified tht»y are the less outside preparation 
for class should be required, but it is expected that GTAs 
will devote all the time necessary for adequate preparations 
for class instruction. 

c. To observe classes taug w t by CI and/or experienced GTAs 
during their first term of teaching. CIs determine the 
number and type of classes to be observed, 

d. : To attend the NELL pre-teaching conference and participate 

in Teacher Training Seminars held during the year.; 

7. Evaluation. 

CIs should provide an on-going critique of GTA's teaching in order 
to help judge the quality of their teaching and to point out areas of 
strength and areas needing attention.. For this purpose, the NELL 
Teacher Training Committee has developed two evaluation forms* 
one for the evaluation of GTAs by the supervising instructors and 
other NELL staff members, and the other for student evaluation of 
the courses taught by GTAs and/or instructors.: (For samples of 
GTA evaluation and course evaluation forms see Part II of this 
Handbook). Three OTA evaluation reports filled out by NELL 
faculty members and one set of course evaluations f;lled out by 
students in the GTA's class as stated above should be placed in 
each GTA's file by the end of the Fall semester and also by March 
15 of the Winter semester in order to give the Teacher Training 
Committee sufficient time to review GTAs' files for reappointment 
and promotion purposes. 

The following guidelines have been suggested for the implementa- 
tion of GTA Evaluation and Course Evaluation., 

a. GTA Evaluation 

It is department policy:* 

(1) That GTAs be informed at the beginning of the term that 
their classes will be visited from time to time by NELL 
staff members. 

(2) That an effort be made to arrange a mutually convenient 
time for the evaluation visit and to acquaint the obs-rvor 
with the overall context of the lesson J-o be observed.* 
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(3) That each evaluation visit be followed by a meeting be- 
tween GTA and observor m order to discuss and clarify 
the reactions of the observor and suggest areas needing 
improvement. 

(4) That each Class Visit Report (CVR) be signed by jbser- 
vor and GTA visited. ; 

(5) That GTA disagreement with the contents of the CVR be 
noted in a written statement to be submitted by GTA 
representing the differences in opinion.: Such a state- 
ment should be attached to CVR before it is sent to NELL 
Administrative Assistant to be placed in the GTA folder, 

(6) That copies of CVR be kept with observor, GTA and in 
GTA folder. 

(7) That Teacher Training Committee review all evaluation 
reports of GTA in order to make recommendations for 
rehiring and promotions and also to resolve conflicts 
resulting from differences in opinion between GTAs and 
visitors . 

Course Evaluation 

It is department policv: 

(1) That Course Evaluation (CK) forms >>e distributed by 
instructors in charge of elementary and intermediate 
courses to all language sections at the end of each semester. 

(2) That each class or section taught by more than one person 
be given enough copies of the CE forms in order to pro- 
vide for evaluation of all the teaching staff involved.* 

(3) That students be told to fill out CE forms in class and 
hand them to course instructors. 

(4) T*iat all CE forms be reviewed first by CTs and GTAs in 
order to collect information oncerning their teaching and, 
second by NELL Administration for information related to 
the improvement of curriculum and teaching performance. 

(5) That information gathered from CE he used the following 
semester for the improvement of methods and for instruc- 
tional quality as well as for clarification o r some points 
or issues which the students have raised. 
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8. Grievance Procedures., 

a. . Any grievance arising out of the GTA-Instructor or GTA* 

Student relationships should be discussed first by the parties 
involved., (In the case of GTA- Student problems the discussion 
should include the instructor as well). When necessary stu- 
dent participation should be elicited. 

b. When the above procedure fails to resolve issues, the nest 
step is recourse to the Teacher Training Committee. If one 
of the involved parties is a member of the ateore committee, 
he/she will excuse h'mself/ herself from the discussions. Re- 
sults of deliberations should be communicated to the Churman 
of the Department. 

c. When the second step fails, an impartial provisional committee 
comprising a) the department Chairman; b) a student majoring 
in the department, preferably an upperclassman; and c) a mem- 
ber of the faculty not involved in the particular language or 
area of study shall be appointed by the Chairman a '.id chaired 
by him. The decision of this committee should be s final de- 
cision. Any other steps involve procedures outside of the de- 
partmental level, i.e., on the college level. 

9., Termination of Appointment. 

A GTA appointment normally terminates at the end of the term<s) 
specified in his letter of appointment. However, before final 
decisions involving premature terminatiot * a GTA appointment 
because of unsatisfactory teaching performance or conduct are 
made, a written notification shall be sent to the GTA by the de- 
partment Chairman specifying the areas under question and 
urging the GTA to correct them. A copy of this notification 
should be sent to the Dean of LSA. If the GTA so notified does 
not remedy the situation satisfactorily within a period of two 
weeks from the time of the written notification, the procedure 
included in item (c) above will be followed. 

10. Responsibilities of Course Instructor Toward Graduate Teaching 
Assistants^ 

The responsibilities of the Course Instructor shall be as follows: 

a. > To make sure that new GTAs visit a minimum of five <5) 

classes taught y him and/ or experienced GTAs during their 
first semester of teaching and discuss with them their obser- 
vations. 

b. To visit classes taught by GTAs and discuss with them matters 
related to their teaching. 

c. To guide GTAs in preparing lesson plans for their classes and 
observe them while trying them out in class. 
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d. To ft mde GTAs in collecting and/or preparing the teaching 
materials required by the course.* 

e. To provide training in making 'tests and grading them 
especially for those GTA* who hove not attended NELL 
methods course. 

f. To collaborate with GTAs m making mid-term and final 
exams and in grading them., 

g. -i meet with GTAs in weekly conferences to check on their 
schedules and progress and handle their questions. 

h. To evaluate GTAs • teaching and progress in order to encourage good 
pracUcea and improve those needing attention. In this regard 

CI should fill out two of the GTA Class Visit Reports used 
for GTA evaluation.; 

ft. To keep a file on all of his observations of GTAs and his 
meetings with them. 



B. INSTRUCTIONAL ASSISTANTS 

1. Conditions of Employment. 

a. The IA shall preferably be a graduate student of the Depart- 
ment of Near Eastern Languages and Literatures.; 

b. In case such students are not available, an IA can be re- 
cruited from the outside with appropriate qualifications to be 
determined by the instructor of the course. 

The IA shall work under the direct supervision of the course 
instructor. He/she ;s responsible for full cooperation with 
the latter and vice versa. 

2. Procedures of Employment.; 

a. An IA shall be employed for a stated period of time on an 
hourly wage basis. 

b. The supervising instructor is responsible for monitoring the 
effectiveness of his/her IA and providing any necessarv guidance. 

3. Responsibilities. 

a. The responsibilities of an IA may include th? following: 

(1) Preparation of materials complementary lo existing 
materials. 
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<2> Correction of homework and examinations. 

<3) Language Laboratory duties such as supervision of 
activities, recording, etc. 

<4> Contact hours in class (drill). 

(5) Office how/s. 

(S) Technical typing. 

b. The hours required for sny of these is to be determined by 
mutual understanding of both the instructor and the IA in 
accordance with the common standards of the University. 

c. The course load taken by the IA (i.e. the number of cixdit 
hours taken by him/her as a student) shall be adjusted 
according to the number of hours required in teaching. 
(This does not apply to non-s'.\dents, nor to IAs who do 
not actually engage in teaching activities.) 

Remuneration. 

Pay shall be on an hourly basis in accordance with University 
regulations . 



C. PftE-TEACHING CONFERENCE 

GTAs and, as appropriate, h\s are required to attend the NELL 
pre-teaching conference which is held at the beginning of th* Fall 
semester each year, as well as Teacher Training Seminars held 
during the year.. This will provide GTAs and IAs with some basic 
training and orientation needed for their assignments. 
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II. METHODOLOGIES 

A. OUTLINES OF NELL METHODS COURSE 865 
(The leaching of Near Eastern Languages ) 

NELL Methods course 865 (The Teaching of Near Eastern Lang- 
uages) started in the Fall semester of 1971 as an outcome of the Depart- 
ment's reorganization of its instructional program.. The main purpose of 
this course is to provide prospective teachers of Near Eastern Languages 
and Literatures with basic training needed for language teaching regard- 
less of the trainee's language of specialization.: 

Students taking this course are of two t>pes:< (a) Teacher 
Trainees (TTs) who have completed a three-year study of a Near Eastern 
language and/or achieved mastery of the language of their specialization 
and (b) graduate Student Teachers <STs) who are willing to offer assistance 
and guidance to elementary and intermediate students who need extra help 
in their language studies. TTs take the course in full and do all the work 
described in the outline below, for five (5) credit hours. STs, on the 
other hand, are required to undergo minimum training and therefore enroll 
in this course for two (2) credit hours only. Their training involves an 
hour of class observation or tutoring and another hour for discussion of 
teaching procedures and problems related to their tutoring or reading 
assignments.. The following is the outline for NELL 865: 

l. : Attendance at a pre-teaching conference. 

2.. Classroom observation (2 weeks--12 class sessions). 

TT observes actual teaching in classroom, discusses has 
observations with the Course Instructor (CI) or the Senior 
Graduate Teaching Assistant (SGTA) in charge of the course, 
and then draws up lesson plans of the teaching observed 
with the help and guidance of CI/SGTA. 

3.. Teaching practice., 

a.- 15 to 40-minute sessions.: (4 weeks--once a wcck). : 



(1) CI/SGTA guides TT in preparing a lesson plan for 
the teaching of pronunciation,, observes him while 
trying it out in t;«r classroom,, and then confers 
with him after the class with regard to his teaching. 

(2) TT practices teaching a basic text of a lesson, using 
a lesson plan.. CI/SGTA does the same as ribovc. 
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(3) TT explains grammar to class, using a lesson plan 
as in (1) above. 

(4) TT conducts a drill session, using a lesson plan as 
in (1) above ^ 

b. 50-minute sessions. (2 weeks--once a week). 

TT teaches one class session per week, following an 
outline of the section(s) of the lesson he will present 
to the class. Cl/SGTA observes TT teaching and confers 
with him immediately after class. 

c. Whole-lesson sessions.; (5 weeks--once a week).; 

TT teaches a complete lesson per week following same 
procedures as above. 

4. ; Grading and test experience. 

During the period of practice teaching, TT receives training 
in grading assignments and tests., TT is given samples of 
old quizzes, tests, and exams to l»>ok at and discuss with 
CI/SGTA < Papers and tests graded by TT should be given to 
CI to be checked before they are returned to students.. Under 
CI/SGTA guidance, TT prepares and grades the required 
quizzes and tests for the complete lessons he teaches. 

5. ; Preparation of teaching materials^ 

TT should be given some responsibility for collecting and 
preparing some of the teaching materials required by the 
course., 

6., Exchange of visits. 

a< TT should visit CI/SGTA classes as well as other language 
classes in NELL and other foreign language departments 
on the campus, in order to gain insight into various 
approaches and techniques which are in practice. TT dis- 
cusses his observations with CI/SGTA and/or writes a 
short report on his visit(s).; 

b. CI/SGTA attends all TT classes and discusses with him 
matters related to teaching.. 



M 
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7. Assigned readings. 

Throughout the course, Cl/SCTA refers TT to a reading 
list including articles, in professional lournals and books 
on foreign language learning and teaching. TT is free to ' 
read on his own and suggest new articles to be added to 
the reading list. 

8. Evaluation. 

CI keeps a file on all his observations of TT clas.se* as well 
as the meetings and discussions between them. This file 
serves as a good source from which evaluation of TT teaching 
experience and competence can be drawn. 

9. Croup meetings. 

All TTs and CIs/SCTAs meet together once a month in order 
to:, a) exchange teaching experiences; b) discuss and analvzc 
teaching problems of common and general nature and make a 
coordinated attack on them; ; and c) handle unusual class situ- 
ations. 

B, LESSON PLANS 

The following are samples of lesson plans which were prepared 
and used by TTs and STs in the Teacher Training Program, They have 
been selected from each of the language programs in the Department of 
Near Eastern Languages and Literatures and demonstrate various chases 
in the training program •« a) observation of classes in session (1 and 2)- 
b) practice teaching (3,4 and 5); c) teacher training seminar (6); ci ) 
demonstration of teaching techniqt es [on videotape] (7). Formal'lesson 
plans are used for nearly all instructive purposes, but as a prospective 
teacher gains experience during the practice teaching phase, he need onlv 
prepare an informal outline (5/, uhich should allow him to remember the 
points he wishes to cover in a given class without loosing continuity. The 
last group of lesson plans (7) accompany videotapes of lessons demon- 
strating various teaching techniques and the implementation of lesson plans. 
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Jacqueline Murgida 



LESSON PLAN 
(OBSERVATION) 



INSTRUCTOR: Dr. Raji Kammuny, 

DATE:. Feb. 2, 1972, 

CLASS:. Arabic 312. 

LESSON: Basic Text, Lesson J4, EMSA.. 

AIM:- Teaching the basic text of Lesson 34. : 

MATERIALS: EMSA textbook.: 

TIME: 30 minutes. 



HEADINGS 



PROCEDURE 



1.. New vocabulary .. 

A. Introduction of new 
vocabulary.. 

B. : Reinforcement, 

C. : Vocabulary explanation. 



II, Basic text .; 

A.> Reading of translation of 
text. 



B. New text. 

C. : Reinforcement. 

1. Choral repetition.: 

2. > Individual repetition. 

D. Individual reading. 



Instructor read each item in list aloud, 
having students repeat in unison. 

Instructor had individual students recite 
several words, going through list twice. 

Instructor clarified meanings of difficult 
words; givinr examples of how some words 
are used from time to time^ 



Instructor asked students to read the English 
translation of the new text for about two 
minutes.. 

Instructor read through text by phrases, re- 
peating each phrase twice, while students 
listened and marked vowels.: 



Instructor read through text, phrase by phrat 
having students repeat each phrase in unison. 

After choral repetition of one or several sen- 
tences, instructor had one or more individual 
students read the material just covered. 

Instructor asked individual students to read 
several consecutive sentences (about 1/4 of 
text. ) Then he had one student read the en- 
tire text aloud. 
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INSTRUCTOR: 

DATE: 

CLASS: 

LESSON: 

AIM: 

MATERIALS: 
TIME: 



Richard L. Marrash 

LESSON PLAN 
(OBSERVATION) 

Mrs.: Ma. 

10 December 1971. 

FELL 361, Intensive Chinese. 

Listening Drill, Pattern Practice, and Dictation. 

To test comprehension and reinforce structures. 

Tape recorder and textbooks., 

50 minutes.. 



HEADINGS 



PROCEDURE 



I. Listening Drill.. 



A. Comprehension* 



B. Structure identification 
and practice. 



II. Sight Translation. 



III. Dictation.. 



Instructor plays part of selection on tape 
at intervals. 

Then instructor asks class to answer ques- 
tions based on the text. 

Instructor asks meaning of various idioin 
groups and works with individual students 
one at a time to produce given structure.. 

Emphasis on rapid response to instructor's 
questions . : 

Each student, one at a time, reads passage 
in text in selection entitled "English to 
Chinese". 

Recently-learned or difficult structures arc 
repeated by class. 

Instructor switches back to tape for structures 
comparable to those in passage. 

Instructor asks a question of one student or 
another based on the passage just completed 
for which the appropriate answer is expected. 

After having worked over the taped selection 
as a listening drill and an introduction for 
sight translation,, instructor plays back taped 
selection--phrase by phrase--as a dictation.. 
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LESSON PLAN 
(PRACTICE TEACHING) 

INSTRUCTOR: Richard L Marrash, 

DATE:- 30 November 1971. ; 

CLASS:. Arabic 311. 

LESSON:- Basic Text, Lesson 26, EMSA .- 

AIM: To introduce new vocabulary items and continue reading practice 

MATERIALS:- ^MSA Textbook. 

TIME:- Thirty minutes. 



HEADINGS 



PROCEDURE 



l. : Introduction. 



A. New vocabulary.: 



B. : Reinforcement through 
produc tion. 



While students listen, recite the list of new 
vocabulary items. * 

Call upon one student at a time to recite two 
or three vocabulary items until each student 
has participated, then call upon one student 
to recite entire list. 



II.; Reading of Text . 



A. New text. 



B. Reinforcement. 

1 Repetition in unison.- 



2. Individuals read parts 
of text. : 



Have students spend a couple of minutes 
reading English translation of text. 

While students listen, read through the basic 
text once, phrase by phrase . 



Go through text again, phrase by phrase, 
having entire class repeat. 

From time to time, while class is repeating 
in unison, call upon individual students to 
read the lines of dialogue just covered. 

This may be done by having one student read 
the question in the dialogue and another studei 
read the answer.; Do this after 2,4 and 8 lines 
of dialogue, having the students chosen read 
all the lines covered up to that point. 



C- Production. 

1 .; As a gr -up.* 



Have the class take one (1) part in the dialogu 
while you take the other, or divide class into 
two parts, each having one part in the dialogue 



ERIC 



2. As individuals.; 

3. Continued practice. 



Have pairs of students go through the dialogue 
If time permits, continue practice in basic tej 
hjivin£ students make necessary number and g 



IO having si 
O changes. 
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INSTRUCTOR: 
DATE* 
CLASS: 
LESSON :< 
AIM-, 

MATERIALS: 
TIME: 



LESSON PLAN 
(PRACTICE TEACHING) 

Jimal Ragep 
March 15, 1973. 
Arabic 312. ; 

Grammar, Lesson 47, EMSA. ; 

To introduce the grammar items in this lesson and answer 
questions concerning time. 
Textbooks and blackboard. 
35 minutes.- 



HEADINGS 



If Introduction. 



IK Suffix 



1 1 ii » i 



III.; ^ 

"a certain king" 



IV, Proclamatory use of 
perfect tense.. 

V. Hal clause. 
A. Explanation. 



B. Particulars. 



PROCEDURE 



C. Drills 1 and 2, pp. 455-6. 



Explain to class that the grammatical items intro- 
duced are, though important, for recognition only 
and need not be mastered.. 

Introduce usage with preposition".***-/ explaining 
tnat " " is the most frequently used; then give 

other examples-*- jljXt • £JS} ' JL2^' ' >L-V 
and meanings. ' ' 7 " * ' 

Give an example for each, writing it on the board 
for 2 items,- asking class to supply other 2 examples. 

Point out definiteness of second noun: give examples 
using possessive j (^jj j i ) as equivalent 

Class supply similar examples. 

Use text and read examples from it. ; Ask if everyone 
understands at appropriate junctures. 



Tell class that Hal clause modifies a noun or pronoun 
by giving the circumstances of the person or thing 
modified:* write example on board. 

Point out the following:' 

A. Always begin with" j " 

B. ; Used with equational or verbal sentences 

C. Perfect verb must be preceded by " or, if 
negative/ Lj " or ■ ■ 

D. Imperfect preceded by / or, if negative,, 

* Lj" equivalence of imperfect to 
use of participle. 

E. ^ Exceptions to "D. u .•K, „ < J-^ 

Verbs of sight and ones with duration over 
time-inherent in meaning 

Explain .vhat drill is for-< do a selected numbc r 
of these drills as they are more or less 
repetitive;, try to dissuade questions on Hal. 



5, 

LESSON PLAN 
(OUTLINES) 

[Prepared by William Frazier for a two-hour class in Arabic 311 to teach 
Lesson 20 of EMSA, 3 November 1972*] 

1. Review imperfect singular using chart on p. 173--books closed. 

2. Read model in Drill 6, p. 175 having students repeat, follow with cue/ 
response technique. 

3. Have students make transformations in Drill 8, p. 176 . 

4. Same in Drill 9, p. 176. 

5. Introduce Basic Text of Lesson 20. 

6. Explain the imperfect plural , reinforce with cued response drill. 

7. Assign each of the plural pronouns < ^ c ^j,} c ^ to a group 
and do Drill 1, p.> 179 by cued response. 

8. Homework: Write Drill 10, Lesson 20 < 
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NSTRUCTOR: 
)ATE: 

:lass: 

-ESSON: 
MATERIALS: 
IME: 



LESSON PLAN ■ 
(FOR TEACHER TRAINING SEMINAR) 

Richard L. Marrash. 

5 October 1972 

Teacher Training Seminar 

Phonology--the consonant ^ 

Lesson Plan Handouts, blackboard as needed 

Ten minutes. 



To demonstrate a typical pattern of class instruction utilizing 
a lesson plan, here a review and reinforcement of the pronun- 
ciation of consonant 



HEADINGS 



Introduction. 

A., Points of Articulation.; 



PROCEDURE 



Describe points of articulation relevant to pro- 
duction of the sound of the consonant in non- 
technical terms, if possible.. 

Be sure to account for all the phonetic 
dimensions of this sound, namely voice, velarity, 
and fricativeness.. 



B. Demonstration of Sound 
of :• I " 
I. Demonstration words :< 



Demonstrate sound £ in initial, medial and 
final position. 

Have class repeat in unison. 

Demonstrate again. : 

Point to individual students to repeat. 



Continue correcting difficulties by explaining 
contrast of ^ with ^ along voiced/unvoiced 
-Demonstration words:- dimensions. 

1 J I* 'J^ ^ emonstrate Wlt ^ minima) pairs, proceeding 
as in B. 1. above.; 



2 . Minimal Pair contrast 

't ' c 



I. Practice. 



Repetition Drill: 
(Drill 1,EMSA, p, 65) 




B. Reading Drill: 
(Drill 2,EMSA, p. 



66) 



Pronounce a word with £ . 
Class repeats in unison. 

Then produce a minimally contrasting word 
with.* £ 
Class repeats. 

Continue until list has been completed. 
Then call upon individual students to read con- 
trasting pairs. 

Point to individual students to pronounce a few 
words of tht rill * 

Continue unu each student has participated. 
Correct pronunciation. 
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7, 

LESSON PLAN 
(TO ACCOMPANY ARABIC VIDEOTAPE) 

INSTRUCTOR: Richard L. Marrash. 

DATE: 1 February 1973.. 

CLASS: Arabic 312. 

LESSON: Grammar, Lesson 38, EMS A; Verbal Noun Form II. Ill, IV 

AIM: To introduce students to the predictability of the Verbal Noun 

of the derived forms. 

MATERLALS: Textbooks and blackboard.. 

TIME: 15 Minutes. 

I. Introduction. - This lesson was done in Arabic during a video taping session. 

Our lesson for today in the grammar section is the Verbal Noun (masdar). 
Let us begin bv reviewing Form I. The Form I masdar is irregular. The 
following are some examples of this types 



Form I 



Examples 



II. Let us pass on to today's les3on: the masdar of Forms II, ill and IV. 



A) Form II 

Turn to drill 4 on page 353. 

B) Form III 



Examples 



Examples 

'*Js LJ Jy L. ( d^U «i'L) « ia Li 

Notice that the verb is irregular, its masdar being "JI 



Turn now to Drill 5 on page 353. 
C) Form IV 

juii - j^l 

Turn to Drill 6 on page 354. 



Examples 



9 
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NSTRUCTOR: 
*ATE: 
LASS: 
.ESSON: 
rBJECT: 
IATERIALS: 
ilM: 
1ME: 



LESSON PLAN 
<TO ACCOMPANY ARABIC VIDEOTAPE) 

Raji Rimmuny. 
February 8, 1973. 
Arabic 312. 
Lesson 38, EMSA. 
Review. 

Handouts of English passage for translation, blackboard. 

To review vocabulary and grammatical features of Lesion 38. 

IS minutes.: 



HEADINGS 



PROCEDURE 



Introduction. 



A. Oral reading of compo- 
sition by Student (S) 



B. Explanation and 
correction of errors. 



II .A. English-Arabic 
translation on blackboard 



B. Explanation and correc- 
tion of errors 



C,. Homework assignment 



Teacher (T) tells class in Arabic that the review 
session will include two items (a) a composition 
in Arabic prepared by one of the members of the 
class and (b) translation of the English passage 
handed out to students the day before « T adds 
that both review items are mainly intended to 
provide practice in using vocabulary and gramma- 
tical points included in Lesson 38 and the most 
recent lessons. 

T asks class to listen carefully as S reads his 
composition arel to take notes in order to identify 
errors or make comments later. T then calls on S 
to read his composition aloud. 

T asks students to point out errors (if any) made 
by S and to correct them. T explains and corrects 
others errors. Then class and T ask S questions. 

T asks individual students to go to blackboard and 
write the translation of the assigned English passage, 
Each student translates only one sentence. 

T calls on individual students to read aloud the trans* 
lation they put on the blackboard, starting with the 
first sentence. After that, he asks the class for their 
reactions to the translation and then explains and 
corrects mistakes. 

T asks students to write down the translation of the 
whole English passage at home and hand it to him 
at the next class meeting. 
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LESSON PLAN 
<TO ACCOMPANY ARABIC VIDEOTAPE) 

INSTRUCTOR: Ernest Abdel-Massih. 

DATE: February 8, 1973. 

CLASS: Arabic 412. 

MATERIAL: Textbook <MSAIL>. blackboard. 

AIM: Discussion of the basic text of Lesson 14, 'Customs sad 

Feasts in the Arab World*. 

TIME: 15 minutes. 



HEADINGS 



PROCEDURE 



I. Introduction. 



!I. Discussion 4 Conver- 
sation. 



III. Review drill. 



Tescher (T) tells class that he is going to discuss 
with them in Arabic the contents of the basic text 
of Lesson 14. 

T asks questions in Arsbic. Students individually 
answer his questions., T alternates this by fivin| 
some statements based on the passage and then 
calling on individual students to complete these 
statements. The following are tne translations of 
some of the questions given: 
What is the title of this passage? 
What are the main points discussed in this lesson 
What did we learn about visitation and marriage 
in the Arab world from this lesson? etc. 

T asks individual students to give the Arabic 
translation of some of the English sentences in* 

eluded in the review drill. 
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LESSON PLAN 
(TO ACCOMPANY PERSIAN VIDEOTAPE) 



INSTRUCTOR: Durtd Peterton. 

DATE: February I, 1973. 

CLASS: Pereian 314. 

LESSON: Dialog. 

AIM: To introduce dialog Mid drill Us new struct arcs. 

MATERIALS; Selected passage. 

TIME: 30 Minutes. 



HEADINGS 



PROCEDURE 



I. Dialog. 



U. Question/Answer Session . 



10, DriJV 



Get students to say. smoothly and correctly, 
withovt reference to a teal, the sentences 
of the dialog and to underaxand their meaning. 

Encourage questiona, in English , about 
points which may have remained obscure 
cr only partially understood. 

Do oral drilla on the new atructurea which 
the dialog haa introduced. 
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7. 



LESSON PLAN 
(TO ACCOMPANY TURKISH VIDEOTAPE! 



INSTRUCTOR: Sabahat Turn 

DATE: February 8. 1973. 

CLASS: Turkish 35*. 

LESSON: Reading , discussion and grammar drills. 

AIM: To explain the reading section and increase fluency through 

questions and pattern practice drills. 

MATERIALS: M imeographed story: M Ali Bat* and the Forty Thieves, " Lesson 2 

TIME: 50 minutes. 



HEADINGS 



PROCEDURE 



I. Reading snd discussion. 

A. Reading "Ali Baba and the 
Forty Thieves" (see excerpt 
attached with English trans- 
lation. > 



Students continue reading snd dis- 
cussion of story. 



B. Vocabulary and Structural 
Analysis.; 



Certain vocabulary items and 
structures are extracted by teacher 
(T). Questions are asked of students 
in Turkish about these structures. 
Through questions the meaning become 
cl'ar. Then to encourage the mastery 
of these vocabulary items and structure 
variations of these are asked of each 
student in turn. 



C. Translation. 



D. Students' Questions. 



Passage is then translated into English 
vO ensure comprehension of passage 
ami grammatical construction. 

Students ask each other questions in 
Turkish based on the paragraph just 
read. T corrects S's mistakes. 



II. Dialogue and discussion. 

A. Twenty-third les'on (p. 227) 
General practice 



Dialogue is re ad -by rtudents who take 
turns in he partti. This is repeated. 
Teacher asks questions in Turkish on 
each part in turn with variation. Then 
students ask each other questions base* 
on the dialogue. 
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II. Pattern practice drills <?. 237) 

The question particles: why, which, 
how much, etc. 



The questions of the drill are read 
by. the students.: Special attention is 
given to stress and inflection.. Answers 
are read by next student, who then 
reads next question also--and so on. 



English Translation of Reading 
Ali Baba and the Forty Thieves 

So Kasim drove his five asses to the mountain. He said, 'Open 
esame." The door opened, and he drove the asses in. He put on each 
>f the five asses as much gold as it could carry.: When he was ready to 
rive them home again, he pointed to the door and said, "Open sepane, " 
tut the door did not open. He thought, **The word is not sepane; but it 
iras a word beginning with , s\ but he did not say "sesame": so the door 
lid not open and he could not get out. 
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ARABIC 311 WEEKLY TEST 

PHONOLOGY AND WRITING 
In each item one word will be read to you twice. Listen carefully, then 



circle the word you hear. 



J" 



PART II 

Join the letters in each item into a word. 



J f j f ■> +^ ,r 

--■»■'* J + !? •" 



0 
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5 J + J+ J+ j4v * Y 

c d -r d + <J + J 4^ * * ' 



PART III 

Dictation. There will be five items, each one read twice K 
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A 1 .-.V I ^ AsJLUl A^lciJI I ^Jl 



Vocalize the underlined words: 1^ L » ^^J' <-UJiJI Jii O 

Answer the following questions: ia-JL^JI I ^ «X 

T "-j^ < — jJ I jU «u 

T r L. II ^ ^Ji* I j L • j 



Conjugation (Vocalize verbs fully):. 



9 
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Transformation: Sing* to Plural: 



^-Jl Lr J\ ^JlkJI • I 

• j*. ^-J LL t • ^ 

I J-» ^ 1 JlJ j Ujl Li • j 
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ARABIC 311 



(QUIZ) 



i *sJUJI J^JI^, oUJLUl J**» 
Give the meaning of the following words and sentences: 

diploma j 

secondary 
national 

thanks j**J\ • U- 

American j y % ■ ■ 

building f 

doctor cMj- 

history Cr» «-**^-» 



This is the instructors book. 

I learned Arabic in Lebanon. 

What did you (m. sing.) study in Baghdad 9 

The secretary is new. 

This lesson is easy. 
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ARABIC 312 r * r *^j*Jl *aJUI 

(WEEKLY) ^1 * .1 















r> -U- 




















• 

>, « ^ 
• 







We see in the history of the Arabs many important developments. Before 
the appearance of Islam, Arabic civilization had been a desert civilization. 
But the establishment of Islam in the countries which the Arabs conquered 
introduced new ideas into this civilization. The culture which developed be- 
came the basic model for Islamic society, which includes the Arab countries. 
North Africa, Turkey, Persia and others. 

Modern developments in the Arab world include the awakening of Arabic 
society, political changes, and renovation of Arabic literature. 
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ARABIC 312 Tn 

(Final Exam) ^L^Ut 



1. Vocalize the first paragraph fully. L.U cr J ^ 1 '.M^' J** 1 ° 



2. Translate the second para- K ^ i LiJI S ^J> >J I 

graph into English. 



B. Fill in the blanks with the correct forxiis of the words between pa rent he s< 
( ( >^l ) r ^J\ I ^^l, uUJI O 

( ) ^a^i^ a^vi j^jji — f 
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( >U ) • jh^ V» JI iP* >J-UjJI .t 

^UJI « l> ) ^U^JLM u^AjJI ....... U- ^UI^| ^ I 

< > r JUJi v-u*uji ^ Ui^u 
< r>* • vr** * ## * v# * j^* * sr *»i v j > ji . i 

( f»k* ) • fJUJfUj^ ^ O^i^^^^Jl .v 

H ■ ^> " cAV *j ju • a 

( ) • uik u o-ji ^ *w>uf iiOJi i 

C. Fill in the blanks with the appropriate forms required and vocalize them fully 

p UJI J 3 <*- II ^ v-UI jJJl'j* * c 
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D. Rewrite the following passage using 

a) 3rd person feminine singular 

b) 3rd person masculine plural 



^ «SUj#I j **JsU i^UjJ ^Jj J-^-r vJUtJ! • I^^^J alt 

E., Translate into Arabic: 

The changes in political thought in the Near East are seen in the 
new political forms which have developed in our time (i.e. our days). 
Early (i.e. ancient) Islamic society was built upon the Caliph, who was 
very strong in his rule. But today the head of State in the Arab world 
must represent his people. 



F. Write down in Arabic: 

a) three proverbs or 

b) three Koranic verses or 

c) three lines of poetry or 

d) a combination of a, b, c. 



9 
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ARABIC 412 



( WEEKLY) 0 L ; ^ , 



It is worth mentioning that education is an important factor in 
the progress of any nation. Todsy the Arab world is paying great 
attention to education. At all levels there education is almost free. 
Also, it ia now obligatory at the primary level. But the Arab world 
still faces two serious educational problems; namely, the problem of 
illiteracy and that of the underdevelopment of technical schools. The 
Egyptian Ministery of Education is trying to encourage technical 
education by increasing the number of agricultural, commercial and 
industrial schools as well as by guiding its citizens in a manner which 
bestows prestige on <= gives importance to) manual labor. 
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UN1VERSITY OF MICHIGAN 
DEPARTMENT OF 
NEAR EASTERN LANGUAGES AND LITERATURES 
3074 Friexe Bldf . 



Arabic 412- -Final Examination 



INSTRUCTIONS: 



For Question 1, translate the p* » safe into Arabic and ftilly vocalise 
the verba; Le. . only the verba are to be vocalised, but the entire passage 
la to be translated. 

For Question U, answer any three of the aix parte. 



I. Under the Ottomans the Lebanese had encountered a freet deal of 
injustice which they had not encountered under any other rule. Many 
of them were forced to flee tc Egypt. Some remained there (in Egypt); 
those who did not remain in Egypt decided to emigrate to the U.S. 

The Lebanese are known for their ambition and are famous for 
their love of adventure. The Lebanese communities (colonies) are now 
found in almost every big city in the U.S. As soon as they settled 
down they realised their need for religious, cultural and social institu- 
tions to look after (serve) the members of their community. They built 
churches and mosques, but they did not build them until they became 
rich. 

At the beginning the Lebanese women complained ('to complain 
(about T ( ^ ) UL- )*that they did not like life in this strange 
country (all of) which made the emigrees entice (tempt) their folks 
back home to emigrate in order to join them in their life in the 
mahjar. The success of the early (first) Lebanese emigrante tempted 
those m Lebanon to emigrate to the U.S. 
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* 3§ - ^UJI ^iJI 

e-^l .1 

****** W|iN>Ui W^U-» T •i^-aVf • USA.^4*f v U (?) 

t>*-J'j "fiU^f^ l^f> ^1 ^^jJi jmI^U (T) 

MiUJ, t* r f 4JUL ^JU 

yj. ^ t V f f ^f^JI li* ^ J-l^ > • ^L^JI *.» JJ. 

•J 4mI U^iL. T i^UJI <OJ wUJUl > f 9 ik-^JI 
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(viiun WJ) 



t ni3 ia» ^B^y^T?! im M*i ■« «.i 

Ill' ■ * .4 




• >i3«> iw .a 



. u»3 an 

_ .111 111 
ma iivi 



• 1319 l«!l *MII« .5 

_ 111 

_. • 

,**|ll II .Hi .1 

_ niu 



-38- 

Teet In Modem Hebrew — M9 (Second Semeeter, Seoond Xemr) 
(Winter 1973) 

] n 30 4 1 B n * 1 31 



( .1»p32 "»f>3) -mam r»H 0"7e.T 

Verb Table: 

lot T > 33 1&DD TU 11?0 





1 1 p J 


*>» * D 


t* n * 


l 




. 1. 1.3 






V * 5 


0* 3T 


"J 




. 1 . "> . 3 




* 3 1 3 * 3 










. K 0 




T 31 




T - - 

• t * n * 






. T 3 . B 




1 3 J 


'» ! J 


0"» 31 


l 




. 0 "> . O 








0 4 * 3T 


1 




. 5 . 1. 3 




* 3 13 * 3 




a i *» n *» 


2 




. 0 . 1 . „' 




T3J 


>J 1 9 


I t n 1 


1.2,1 




, >.,3.? 






*>I * 9 


i *» n » 






. i. n . : 






1 9 


i *• n *» 


.1 




. 1 . K .- 9 
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HEBREW 418 

Change fro» Direct Speech t-> Indirect Speech: 

; *PpB im") "ne 1 Tiam nvpri:) "pan 



»m ni« -ipi** npou earn : mon k vn .2 



.•vtjivk 1 ? yon ^no*? n* noanis" s mDK kvi .n 

. T 

. ••n^eoon niM^o oy o'onoo O unin M : no* on .4 

. 4 

."ijniK aiTy*? od*? .ini k o^iy*?" : no* in .5 

, 5 

Change Pro« P*at to Future; : -nny*n -idb*? iign 

. 1 * 130 *7D IK *|K3 • * .1 

-vnj .1 

. n t* ^09^ tot i *k .2 

: -i ay . 2 



• t » ny . 2 



^110^ niD on*? . n 

o ** ny . i 



, nn bo 3 DM^iyo d^tdo s .4 

: T3y.4 

: i ■» ny . A 



ERIC ^ 



-40- 



:"i3».5 

:TnB,i 

: D" 1 n?jiron o">w.n 
jiorOoa ionn»n» n^ien o^ainan . i 
aim a ^niifif im a a man .2 



_ aj'nzn nit n»Ki noiat a? .1 

Content Questions: » Dn3 n1qn n101pn ., 

• nut an ni^itvn mips nay 
?T"iita nat*? -i»dk niovo t?k3 .1 

?o*TD3 naf? is dk niovo .2 
? naB 1 ? oio5 n»ion amit on 29 nioipon ono . 1 
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Persxan 423: Quiz on derivational morphology.. 



Z - Fill the blanks with words derived 
, t 



by~y^ fro» those underlined. 



■ CvJ ^ ^ ■ — ^ J-*» a5 ^ T 



JU-ll, fJ*l« A J-> T 



. v>* ^ ^ ****** j* i 

(. f SL-* tJ>\* ^> ^ ^> .^U J* atf . 

II - Fill the blanks with words derived by 4)1* from thoKe underlined.: 

•f^A* J>-iw» *L a, jj^L af ^Ui»- a, T 

,5 ^ JJb.^- 6 ^ A t 

t/> . j»U r A v o***-*' y U;l«V*> aV»j t 

.CmiI <il» u lta*l aS c-aS oV-w* 

III - Fill the blanks with words derived by —b fro* those underlined. 

V* A-> *f*^ c*-^ r*^* -*w tr-jK t > 

J a5 fsfi^w* a*** iS* T 

~» -5 ^ * i*>* T 

.c^-.t aS f*!j2w- a* tijtf *< C 

aS *J JjJU** aJ a>>^ ** • 



ERLC 



11 



•42- 



IV - fill th« blank* with worda d«riv«d fro. th« uivkrli^ word.. 

f* Jj> jWUjLj*. jj , 

— ^<„< 

• XJ > s£b ***** j.* 4*j r 

•o* jju J J oU- - «S jy*. 

«S r^A- *~« jjfcW * ^5 «, , 



V 



9 
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PERSIAN 423 FINAL EXAMINATION -43- 

I - Fill the blank* with words derived from the underlined word* by one of Che 
following affixes: 

. f *i r-i A- - *-^ ! ^,r>» wf 15 A * 



. I 



i 



U. - Fill the bltfike with the appropriate word which is related to the underlined 
words *> 



Ill** Supply the singular or plural. 
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TURKISH 355 
QU1ZZ 

TQrkpe 355 8 Arallk 1970 

A. Bosluklan doldurunuz, 

1., Su kalemltr kaca ? 
* * ^— — — 

2. Cok dGsmQs. 

3. Kac ______ bira iftiniz^ 

4. __________ kilosu ka9 lira 9 

5. Affedersimz, iyi anlamadim. 



B. fevap veriniz.; 

1. Kathy ile Pinar neredelcr? 

2. Kapahcarsida ne yapmak sart? 
3.. PTT ne demek? 

4. Hangi renklen seviyorsunuz? 

5. Okula nasil geliyorsunuz? 



C. CQmle yapiruz. 

1. he men 

2. o halde 

3. tane 

4. mGmkQn 

5. ; fakat 
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TIRKISII 355 
TEST 



TURKpE 355 

YAZIU Y OK LAMA 1 Aranr 1970 

A. Bosiuklan asagida verilen kehmelerden **n uygununu secerek doldurunui 
1., Kitaplanmiz _________ galiba. 

2. Dikkat et, sakin otubQse binme. 

3. Orasim daha ewel gormemisler mi 7 

4. Bu fihmlenn ikisi de cok . 

5. Bunlar sizin kitaplanruz mi? 

6. _______________ Araligin onQcQydQ., 

7. ^ Sirrvii onbire geliyor, degil ml 9 

9. Bu aksam evde kalacagun, birisinden telefon bekliyorum, 

9. KQtQphane surada, mQzenin hemen tarafmda. 

10. O lokanta sehirden on kilometre 

meshur, yanlis, saat, yakin, ayni, zaman, dQn, cQnkQ, uzak 
hakikaten, hie. sag, fakat, o ray la, epey, ile, hepai 

B. Asagidaki cQmleleri TQrkceye ceviriniz. 

1. This lesson is quite hard. 

2. There are beautiful pictures on the walls. 

3. They (reportedly) stayed a short time in Bursa.; 

4. I'm going to have a lot of money soon. 

5. What else did you buy at Kapalicarsi? 

6. The postman came a little while ago, but there are no letters for y« 

7. « GonuTs uncle's son will be here shortly.- 

8. That's strange'., I hear (I'm hearing) his name for the first name. 
^. So, you see, Kathy, everything is very expensive. 

10. Who do you want to work with 0 
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C. A^agitUKi paragrafi Ingilizceye ^evirimz., 

Pmar, Ujfur. Ofuz, ve Kathy ayiii Qniversitede ogrcncilcr. Kathy 
Pinarlarda kahyor. Sik sik beraber gezmege veya ahpvense 
gidiyorlar. Gecen Cumartesi gdnQ O^uzla eski bir futbolcunun 
lokantasma fittiler. Kathy buraiun yemeklerim pek brgend;. 
Kathy gelecek hafta eski arnadaslanndan binivi gormek icin ucakla 
Ankaraya gMtn-eK. Oradan da trenle Kaysertye gitmegi dQsGntiyor, 
fakat Subatm yirmilnrinde Pinarin partisi icin Istanbulda olmasi 
lazim. 

D. Bojluklan uygun eklerle doldurunuz. 

1. Ogrcncilerden !ic Amenkali., alti Ingihz, dokuz Alman. 

2. Bu resimler hangi begeniyorsunuz 9 

3. Oguz futbol rnerakli, ben yQzme . 

^* e * blz * tanir, baba eski bir dgrenci . 

5. Cay seker masaya koyun, lUtfen. 

6. Kim ariyorsunuz, GdnGl 9 

7. Mere agnyor, kollar > 

8. Postane ge^n, sol ilk sokak ginn. 

9. : £ura , mas a Qst v 

10. Bize Inci ev adres venr misiniz 9 
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Tl RKISH 355 
FINAL EXAM 

Tl'RXfE 355 15 AraUk 1972 

YAZILI YOKLAMA Isim: 



A. Alti cizili kelimlenn Turkic karsiliklanm venni2: : 
!. Who else did you see 0 

2. : We're going to sta> at another hotel. 

3. Everyone but you is ready. 

4. They both came at the same time. 

5. I bought these lemons for twenty-five kurus apiece. 

6. Meat is fourteen lira a kilo . 

7. Is the upstairs for rent 0 

8. Our place is not bad at all. 

Do you have an extra pencil with you 0 

10. I didn't quite understand. 

11. Today is the fifteenth of the month . 

12. They want the three of us . 

13. How many of these are you going to take 0 

14. Which of these pictures do you like best? 

15. All four seasons are beautiful in Istanbul. 

16. What place are you looking for 0 

17. They've invited both of you, haven't \:hey° 

18. Neither o le of the movies is good. 

1°. Our gues's did not like the weather here. 

20. For gome reason he never speaks Turkish with us. 

B. : Asag«daki cumleleri tamamlayiruz: 

1. (Kaya's leg) agnyor. 

2. (your address' bilrmyorum. 

3. > (her children) hi£ gormedim. : 

4. > (from her doctor) telefon bekliyoruz. 



ERLC 



-48- 



5. (by me) oturuyor, 

6. (near the table) hie bir sey yok, 

7. (to all of you) 90k tepekkQr ederiz. 

8. (always) burada cahair. 

9. (yesterday suddenly) hastalanmissimz. Gecmi* olsun. 
10., (in which part of Turkey) oturmak istersiniz? 

C. Gerekh takilan ekleyiniz: 

1. Onlar kaliyorum.- 

2. Bemin arkadas taruyor musunus 7 

3. Ders aonra ben de geleeejim. 

4. Bu kitap ka$ dersiniz 7 

5. GonQl ne sormuslar *> 

6. Acaba bit beklerler mi beklrmezler mi' 

7. Meie r mcrakhsmiz ? 

8. Bu sene hangi filimler g6rdQnuz*> 

9. Biletle r kim aliyorsunuz 7 

10. Simfimiz bir kiz Qgfr^nci var. ; 

11. TOrkiye her yer gitmisler gahba. 

12. G6nQl bu dQn Ugur duymus. 

13. Ugur senin notlar ev unutmus. 

14. Masada kitap kim bilmiyorum. 

D. Ingih zceye cevmmz: 

l.O kizm ismiiu hatirlamaga calisiyormus. 

2. Iki ay ewel basladilar ama hala bitiremediler. 

3. Sizi saat tarn beste postanenin 6nQnde bekl'yecegim. : 

4. EylDlden ben TBrkce cahgiyoruz, yam iXc aydir. 

5., 3imdi hemen ?uradan bir dolmusa biner. Lalehye -idersiniz. 

6. Ugur okulun doktoruna ugrayacak , cUnkO bogazi cok fena agnyor. 

7. Ben bu gun cok yeni bir gey denemek istiyorum, 

8. : New York' a neyle gitmemi tavsiye edersin* 

9. Herverde pazarliK etmek sart mi 9 

10. Lokantava gitmek icin artiK hie vakil yok. $uradan bir sandvic al. ye 





D. EVALIATION RK PORTS 



CLASS VISIT REPORT 



GTA's !tam*: 

Date: 

Class: 

Lesson: 

Subject: 

Text Materials: 

Time: 

Corr merits :• 

I* GTA's preparation and organization of material. 

2. GTA's explanatory adequacy. 

3. Teaching techniques used. 
GTA's command of target language. 

5. Use of target language in class 





CLASS VISIT REPORT. PAGE 2 
CTA's rapport with class. 



Participation of students in classroom discus sions. 



GTVs reaction to students' responses and questions. 



Class pace.: 



Blackboard use. 



Class discipline. 



Class atmosphere 



Additional remarks. 
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CLASS VlblT RKPOKT, PAGE 3 
SCMMAKY 



l>ate: 

Items discussed; 



Recommendations 



Observer's signature. 

The observer has reviewed and discussed the contents of the Class Visit Re 
with me. 

GTA's signature: 
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DEPARTMENT OF 
NEAR EASTERN LANGUAGES AND LITERATURES 



EXPERIMENTAL COURSE EVALUATION 
(LANGUAGES COURSES) 



The Department of Near Eastern Languages and Literatures 
Experimental Course Evaluation is a cooperative process designed by 
a group of students, teaching fellows and instructors representing 
NELL language courses. The preparation of this evaluation form and 
the criteria areas included in it are based on the recognition of the 
fact that students' involvement in and reaction to the teaching-learning 
process is very beneficial for the improvement of instructional quality 
and the instructor's performance and NELL curriculum (languages 
courts) as a whole. 



IfrSTRUCTIONS :. 

This evaluation form consists of a check list of items, the 
majority of which are followed by four responses based on a scale of 
1-8 points ( 1 = lowest, 8 = highest, and 4-5 = mid-point). : Please 
r*ad each item carefully, then circle the number of the response which 
represents your best choice. Following each item and its responses, 
space is provided for additional comments pertinent to the item in question. 
If you feel the question is inapplicable or you are unable to make a judg- 
ment, please indicate so under the comment section.. 

At the end of the questionnaire please make any suggestions or 
comments you have about the format of this questionnaire. 



April 9, 1973 
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Coursc No. 



Instructor 



Date 



1. Instructor's statement of course objectives, materials, techniques, etc.. 



Very clear 
8 7 



Cl-ar 
6 5 



Somewhat clear Vague 
4 3 2 1 



Comments*- 



2., Course content and materials. 



V er\ good 
8 7 



Adequate 
6 5 



Somewhat adequate Bad 
4 3 2 1 



Comments-- 



1 , : Supplementary materials provided by instructor. 



A great deal 
8 7 



Adequate 

6 5 



Somewhat inadequate None 
4 3 2 1 



Comments:- 



Class pare. 

Suitable 
8 7 

Comments- 



About right 
G 5 



Slow/ Fast 
4 3 



Too slow /too fast 
2 1 
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5. Teaching techniques used. 

ulating 

4 3 2 1 



Very stimulating Stimulating Somewhat dull Dull 



Comments: 



6. Language skills used. 

Listening Comprehension Oral expression Reading & grammar 

Writing practice 

Comments: 



7. Classroom activities:. Do you think there is too much rmphasis on: 

Drills Grammar 4 translation Writing & Comp Directed conversation 
Comments: 



8. Assignments and reports. 



Just right 

8 7 

Comments: 



Adequate 
6 5 



Too few/many 
4 3 



None 
2 1 
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9. Type and timing of tests: Circle all applicable responses. 

Daily quiz Weekly test Mid-term Final 

8 7 6 5 4 3 2 1 

Comments; 



10. Grades and grading system. 

Wry satisfactory Satisfactory 
8 7 6 5 

Comments 



Somewhat unsatisfactory Bad 
4 3 2 1 



11. Opportunity for diagnosis of errors after exams and assignments. 

Always Sometimes Rarely None 

8 7 6 5 4 3 2 1 

Comments: 



12.* I se of target language in classroom. 

Always Sometimes Rarely None 

8 7 6 5 4 3 2 1 

What is your preference 0 
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13. Use of language lab.. 

As directed More than recommended Less than recommended None 
• 76 5 4 3 2 1 

What is your preference? 



14. Review sessions and their timing. 

Weekly bi-weekly Monthly None 

8 7 6 5 4 3 2 1 

Comments: 



15. Instructor's knowledge of subject matter.. 

Thorough Adequate Fair Inadequate 

8 7 6 5 4 3 2 1 

Comments: 



16. Instructor's preparation of daily material. 

Thorough Adequate Superficial Inadequate 

8 7 6 5 4 3 2 1 

Comments: 
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17. Instructor's organization of material and efficiency in use of class time. 

Consistently well Adequately well Adequately Inadequately 
8 7 6 5 4 3 2 1 

Comments 



18. Student-Teacher interaction and communication., 

Verv positive Positive Somewhat negative Negative 

8 7 6 5 4 3 2 1 

Comments:- 



19. Instructor's awareness of students' feelings and needs. 

Very sensitive Sensitive Somewhat insensitive Insensitive 

8 7 6 5 4 3 2 1 

Comments: 



20. : Instructor's reaction towards students' performance and attendance. 

Very concerned Concerned Neutral Unconcerned 

8 7 6 5 4 3 2 1 

Comments:- 
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al. InstructDr's availability for private discussion or help. 
Always Sometimes 
«7 65 
Comments: 



Rarely 
4 3 



Never 
2 1 



22. Instructor's attitude toward students. 



Exceedingly patient 
8 7 

Comments: 



Patient Somewhat patient 
6 5 4 3 



Impatient 
2 1 



23.: Instructor's efficiency and adequacy of meeting class obligations. 



Outstanding 
8 7 

Comments :* 



Very good 
6 5 



Adequate 
4 3 



Inadequate 
2 1 



24 Students 1 input in direction of the course. 



A great deal 
8 7 

Comments:- 



Sufficient 

6 5 



Insufficient 
4 3 



None 
2 1 
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25. Students' participation in classroom discussion and/or presentation. 

Verv frequent Frequent Somewhat rare Rare 

8 7 6 5 4 3 2 1 

Comments:^ 



26. Classroom atmosphere. 

Relaxed Somewhat relaxed Formal Tense 

8 7 6 5 4 3 2 1 

Comments*- 



27. Classroom management.: 

Very good Good Fair Poor 

8 7 6 5 4 3 2 1 

Comments - 



28. Tiruc vou spend in preparation for class during the week. 
20-16 hrs. 16-12 hrs, 12-8 hrs. 8-4 hrs. 

Comments:- 



9 
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29. Your reaction to the number pf contact hours in relation to credit 
hours received.* 

As 1S Change to 

Comments: 



30. : Reason for taking the course. : 

Requirement Major area 

8 7 6 5 

Comments: 



General interest Other 
4 3 2 1 



31.- Aspect(s) of the course you liked most. 

Listening comprehension Oral expression Reading & grammar 

Writing Practice 

Comments: 



32. Aspect(s) of the course that could be improved.. 

Listening Comprehension Oral expression Reading & Grammar 

Writing Practice 

Comments- 
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33. ; Language course(s) \ou would like to take next. 

1. 2, 3. 



34. Are you.. 

Freshman Sophomore Junior Senior Grad Other 



35. Your average grade point. 



36. Additional remarks> Include your suggestions for making the course 
more interesting and meaningful.. 
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SOME OBSERVATIONS FOR PROSPEC T1VE TEACHERS FROM THE 
TEACHING SEMINAR 

The following observations were derived from TT seminars and video- 
tape demonstrations attended by faculty members, GTAs, TTs and STs 
during the academic year 1972-1973. 

Except for grammatical explanations, constant use of the target 
language in class should become a regular practice. 

One must be careful no* to overemphasize structures for beginning 
students, but rather ask thorn to accept limited explanations with 
the assurance that more comprehensive ones will be forthcoming in 
the second year,* 

A lesson plan is very important in organizing the teaching-learning 
process; therefore,, a beginning teacher is encouraged to prepare a 
detailed lesson plan in the first weeks of his teaching and to use 
outlines later.- 

There is no single method or approach to be followed in teaching. 
The best approach is a blend of many methods and techniques de- 
rived from success in actual classroom experience.: 

The motive for trying new techniques or ideas in teaching should 
come from the teacher himself rather than be imposed on him by 
others. 

Weekly tests or quizzes are recommended in language classes in 
order to review what has been learned and detect students' problems.. 

It is helpful to use supplementary conversations to reinforce vocabu- 
lary and grammatical structures learned in class and to correct 
errors made by students, including errors involving stress and in- 
tonation. 

Both linguistic and cultural material should be u*ed in beginning and 
intermediate language courses. 

Memorization and drills are useful as long as thev are not over- 
emphasized.: 

Freedom of expression through practice of the vocahularv and gramma- 
tical patterns learned should be attempted as early as possible.: For 
this purpose periodic short written compositions to be read aloud and 
discussed in class are recommended.. 
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Emphasi* should be placed on both oral and written work, starting 
with the elementary level. Oral work, however, should precede 
writing.. 

Translation drills to be done by students in the target language hav 
been found effective in review sessions.: 

It has been found effective to combine descriptive aad yes-no type 
ques'ions in discussion sessions. 



F. READING LIST ON LA NOT AGE TEACHING AND LEARNING 

The following reading list was prepared primarily for TTs and STs 
enrolled in the NELL methods course <865). This year it has been ex- 
panded to include suggestions made by NELL faculty members and GTAs w 
are involved in the teaching of language classes. The list is arranged 
alphabetically by author and contains recent articles, books and journals n 
lating to language teaching and learning. In addition, the list has be ^ n 
arranged by subject matter as follows: culture; language laboratory; langu 
and linguistics; methodology; programmed instruction; and psycholinguists 
Any suggestions for improving this list will be welcome. 

CTLTIRE 

Baty., Roger M. , 'tnservice Training of Teachers for Cultural Awareness: 
A Field Experiment," 14 pp., paper presented at a meeting of the 
Society for Applied Anthropology and the Council on Anthropology 
and Education, Montreal, Quebec, 8 April 1972, [ED 063 426; RIE 
<Sep 1972) 115). 

Brooks, Nelson. "A Guest Editorial: Culture--A New Frontier" Foreign 
Language Annals , V, 5, No. 1, October 1971, pp, 54-61, 

Lado, Robert, Linguistics Across Cultures , Ann Arbor: The University 
of Michigar press, 1957. 

Pride, J. B., The Social Meaning of Language . London, Oxford University 
Press,; 1^71. 

Richards, Jack C, 'Social Aspects of Language Learning," 22 pp., paper 
presented at the 6th Annual TESOL Convention. Washington. D.C.. 
28 February 1072. : [ED 061 829; RIEiAug. 1972) 51 ], 

Roberts, Elsa, "Teachrr-Traimng for Cross-CuUural Communications." 
Language Research Repor No. 6 , Cambridge, Mass.- Language 
Research Foundation, 1972, 16 pp.. 
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^"'thL f J ." Anal > S,S and of the I ross-Cultural Conttat" 

■ Ti J ,7. ca ew nf K or ' Mr n Language Educat - ££L ' 

Sm ' ,h 'i d M « ed -= Sggoiiaeiistics .n Cro,s.Cul,ur.i /^naly gjs ed bv 
Sm.th and Roger IT. ShST Ku.h.ngton-. Georgetown ln.Iers.ty ,9 72 . 

LANGUAGE LA BORA TOR V 

Adam - ^r^-i^s: ■ -on, 

Brethower^ Dale M, et al.. Programed Learning, a pract.cu.n . Ann Arbor. 

Hays. Alfred S Language Laboratory r„,^ r . s . Clt>ver , inM , nt 

° ff,Ce ' ^ash.ngton. D.C-; 19G4. ; (Catalog No. FS 5.221:21024), 

HtUO "' L.J "'i ,L h> ' La " gUay Laborator v School London Methuen «, Co. 

Hutchinson. Jsoeph C The Language Laboratory V „» ,„ , t , 

Washington.. I .S. Office of Education, 1064. 

Hutchison ,oseph C and June O, Hutchmson. Criteria for Selectin g 
types of FL Laborat ory Systems . New Y>rk, MLA, 1971 

Language Laboratory Conference.. 3rd. ,%2. Structural Drill and the l,n, .,,,, 
l ' at) ' Hloomington Indiana Iniversity, 1"63. — k - 

Lebel. C, J Ho w t o Make Good Tape-Recording. Audio Services, Inc . 
Ne * \ork 22. \..\. (Third Edition) 1"63. 

Marty, Fernand. Language Labor atory Learning , Welleslev , Massachusetts 
Audio- Visual Publications. 10f>0~ h ' 

St.ck. Edward \l. The Language L aboratory and Modern Languag. Te aching 
New Vork, Oxford Fmersm Press, P>60 ' ^cning, 

LANCCAGE AND LINGflSTICS 

Anshen F. and P.A. Schrieber, A Focus trans.' .rmat.on of \|S A 
Language 44 (1<>63> 7 r '2-7, 



Hanathv, U. , Irager. K.C., and C U. Waddle, "The I se of Contrashve 
Data in Foreign Language Course Development , " Trends in Language 
It aching , ed. Albert .aid nan, New *ork: McGraw-Hill. In*.., 1966, 
pp *5-^6. 

Heo* ton* X.K.I.. , The \r«;hic Language Today . London Hutchinson, 1970. 

Hirke!anJ, : H. , Stress Patvrn-* in Arab ic,; AvhandUnger utg,. av Det Norske 

\\den>kaps-Akad.* 1 C> >lo. Hist. - fi'.os < KUsse e, Oslo. Lg. XXXII. 384- 
ii r *56> ( . \. rY'gu*.on, 1954., 



Hishai, K B. Concise Onmniar of Literary Arabic. A flew Approach , 
KemiaiL Hunt Publishing Company- tAibuque, Iowa. ; 1971. 

Blachere, R. , : Elements de Tarabe classique , 4 e ed ,G P. Maisonneuve. Pans, 

Bolinger, Dwi^ht, "The InOuenc * of Linguistics:. Plus and Minus," 23 pp, , 
paper presented at the 6th Annual TESOL Convention, Washington. 
D.C.. 28 February 1972. [ED 060; HIE (July 1972) 75]. 

Brame, M, Arabic Phonolog y Imp lications for Phonological Theory and 
Historical Semitic. \I.LT. dissertation 1970.; 

Bravmann. M.M.. Studies in Arabic and General Syntax; Testes Arabes 
et Etudes I^lamiques 11.; Le Caire. JAOS LXXV1I.248 (1957) 
C.A. Ferguson.: Arabica 11.117 (1955) K. Blachere. Cairo 1953. 

Brown, H. Douglas,. Cognitive Pruning and Second Language Acquisition." 
Modern I anguage Journal. 56 (1972) 218-222 

Brown. R. and Bellug^ C. . Three Frocesses in the Child's Acquisition 

of Syntax," Ne w Directions in the Study of Language . Eric Lenneberg, 
tii , Cambridge. The M.I T. : Press. 1964, pp, 131-161. 

Hulos. \ . the Arabic triliteral verb a con parative study of grammatical 

concepts and processes. Beirut* Khavats, 1965 

" 'j,rt.ui-maA sul in classical Arabic and the relative pronoun in 
English,, a contractive <tudv " Ll^ 10 1960. 47-33^ 

Burstall. (lire. A Mud> of the Cognitive Affective and Socioeconomic Factors 
Intlur'icing ^-c <>nd- Language Acquisition." 11 pp., paper presented at 
the VERA \nnuj! MeeMng, Chicago. 5 April l f >72, [ED 060 756; RIE 
i l-.K 1^72» 78j. 
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Buteau. M. , "Students' Errors and the beaming of French as a Second 
Language, International Review o f A pplied Linguistics 8 iUHQ) 
133-45. fi 

Carroll. John B. , : 'The Contributions of Psychological Theory and Educa- 
tional Research to the Teaching of Foreign Languages," Trends in 
Language Teaching Albert. Valdman, ed.. New York:- McGraw-Hill 
Inc., 1966, pp. 93-106. 

Chcjne, A., The Arabic Language , University of Minnesota Press, i960. 

Chomsky, Noam,, "A Review of Verbal Behavior,, bv B. F. Skinner " Language 
35 (1959) pp. 2G-58. ' fi — *~ ' 

- ' Linguistic Theory, Readings in Applied Transformational 

Grammar (Mark Lester),, New York;. Holt, Pinehart * Winston fnc 
1970. 

Cook, Vivian J.,, 'The Analogy Between First and .Second Languar Learning," 
International Review of Applied Linguistics , 7 (lOfip) pp. -21G. 

Corder, S. P. , 'The Significance of Learner's Errors," International Re view 
of Appheo Linguistics, 5 (1%7) pp. 161-170. 

Idiosyncratic Dialects and Error Analysis, " International 



Review of Applied Linguistics. 9 (1970) pp. H7-160 

Cowell, M.W. A Reference Grammar of Svnan Arabic . Grorgetown I niver- 
sity Press, 196*. 

Dato, Oaniel P., 'The Development of the Spanish Verb Phrasc"in Children's 
Second- Language learning . Paul Pimslcur and Terence Qumn, cds. , 
Cambridge:* Lniversity Press, 1071, pp, 10-33. 

Ervin^ S.H. and C, K, Osgood, Second Language Learning and Uilinguahsrn h " 
Journal of Abnormal and Social Psych ology. Supplement 40 (1054) f ,i/ 
139-146. 1 

Ferguson, Charles A. and William A, Stewart,, eds Linguistic Hiding 
L ists for feachers of M odern Languages , Washington, D.C. < Center 
for Applied Linguistics of the Modern Language Association of 
America,, 10f>3. 1 14 pp 

Ferrciro,, Emilia and Hcrmina Sinclair, Temporal Relationships in Language,/' 
International Journal of Psycholo/g ^, 6 ( 1 07 1 ) pp. 10-47 , 
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Fleisch. H.. L'.trabe (Ta^siquc:- Lsquisse d'une structure hngu istiquc, 
Ueirut, 1956. 

Hanna, Sami A. anil Naguib Greis, "Dialect Variation* and the Teaching of 
Arabic as a Living Language/' Foreign Language Annals , V.. 4, No. 
2. December 1970, pp. 173- 178. 

Haugen, Knur, *X)n the Meaning of iiilingual Competence,/' Studies in 
General and Oriental Linguistics , : 1970. 

Jones, Sir William, "A Grammar of the Persian Language," English 
L inguistics 1500-1800 . No. 13 ( >. The Scholar Press Limited, 
Menston, England, 1 ( >69, 

Lambert., Wallace K. , "Developmental Aspects of Second Language Acquisi- 
tion,/' Language. Psychology' and Culture:- Essays by Wallace E. 
Lambert, Stanford, Calif..- Stanford Fnivcrsity Press, 1972, pp. 9-31. 

Lambton, A.K.S., Persian Cramm.-ir ,, Cambridge University Press, 1967. 

Lazard, Gilbert, Granima.rc Ju Person Contemporaire . Paris. Litrairie C. : 
Klindasieck, 1 f * 5 7 . 

Lado, Hobert. : Annotated Bibliography for Teachers of English as a Foreign 
Language. Washington, O.C.: I'.S. Government Printing Office, 1955, 
244 pp. 

McDougall, O.C, "A Description of the Functional Svstem of the Spanish 
\*-rb, ' Proceedings of the Pacific Northwest Conference on Foreign 
Language*. 22nd Annual Meeting, Vol. 22 , pp. 246-56. 

Modern Language Association of America, MLA International Bibliography 
of Hooks and Articles on the Modern Languages and Literatures , 
New York. New York Lmversitv Press, 1061- (an annual publication 

Moulton, William G. , 'Linguistics and Language Teaching in the United 

Static. I r '40- 1 °f50./' in Trends in European and American Linguistics , 
rtrecht, l f »f»2,, pp.. 82-109. From Modern Language Journal, V. 48. 
No. .J. March 1^.4, p. 146 (footnote). 

NVkcI, Grrhard, erf.. Papers m Com.rastivc Linguistics . V. 1, London:- 
Cambridge I nivcrsttv Press, 1071. 

Oiler, lohn W. , "Oontr.i-.tivr Analysis, Difficulty, and Predictability, M 

Foreign Language Annals , Vo. f>, No, 1, October 1072, pp. 05-10G. 

Oman, ' /t. I'axbir hVivrit ha\ada-;hn, ferusalem> Inbal Publishing ftoursc. 
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Pohtzer, Robert L.., 'The Impact of Linguistics on Language Teaching.. 

Past,, Present and Future, " Modern Language Journal , V, 48 No 3 
March 1964, pp. 146-151. 

Ravem. Roar,, 'Language Acquisition in a Second Language Environment." 
International Review of Applied Linguistics , 6 (1968) pp. 175-185'. 

Richards, Jack, M A Non-Contrastivc Approach to Error Anahsis," English 
Language Teaching ,; 25 (1971) pp. 204- 2 1 f . 

. "Error Analysis and Second Language Strategies," L angua ge 

Sciences, Xo, 17 < 1 97 1 ) pp. 12-22, — 

River*, Wilga M . , "Linguistic and Psychological Factors in Speech Percep- 
tion and Their Implications for Teaching Materials," The Psychology 
of Second Language Learning , Paul Pimsleur and Terence Quinn,. ed.s., 
Cambridge* Fniversity Press, 1971, pp. 123-134. 

Rubinstien, Eliezer, Hamshpat hashemani, Israel Hakibbut, Hameuchad 
Publishing House, Ltd. , 1 ( >68. 

, Haceruf hapoali, Israel:- Hakibbutz Hameuchad Publishing 

House, Ltd., 1971. 
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